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MAYHILL JUNIOR SCHOOL  

EQUALITY POLICY  

 
 
 
 

Background 
This document covers the following aspects of equality 

 
• Single Equality Scheme 
• Equality Statement 
• Accessibility Policy and Plan 

 
This scheme covers the School’s commitment to all areas of equality and our legal 
requirements to promote race, disability & gender equality. 

 
At Mayhill Junior School we are committed to valuing and nurturing each child as an 
individual so that they are able to achieve their best and develop an enthusiasm for lifelong 
learning. Our vision is for the children in our school to grow into responsible, caring and 
fulfilled adults who actively and positively contribute to the society in which they live. 

 
We are committed to raising standards, developing positive values and self-esteem for all 
those involved with our school. We aim to achieve this through cultivating a secure, yet 
exciting environment that is positive, supportive, stimulating and enriching. 

 
We are committed to a comprehensive policy of equality and diversity in both the 
education of our pupils and the employment of our staff. For further information, or to 
request a copy of this Scheme in an alternative format, please contact the Headteacher. The 
legal requirements behind this scheme can be seen in the Appendix A at the end of this 
document. 
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Introduction 

Part 1: SINGLE EQUALITY SCHEME 

We believe that all pupils and members of staff should have the opportunity to fulfil their 
potential whatever their background, identity and circumstance. We are committed to 
creating a community that recognises and celebrates difference within a culture of respect and 
cooperation. We appreciate that a culture which promotes equality will create a positive 
environment and a shared sense of belonging for all who work, learn and use the services of 
our school. 

 
Our Single Equalities Scheme (SES) supports this by: 

 
a. Recognising that all schools have duties to promote race, disability and gender equality 

 
b. Recognising that equality will only be achieved by the whole school community working 

together 
 

c. Providing a coherent framework which promotes equality, diversity and inclusion within our 
school 

 
d. Supporting the development of excellent relationships within the community 

 
e. Tackling prejudice, discrimination and their causes in a proactive and holistic way to aid the 

removal of attitudinal and cultural barriers 
 

f. Determining the effectiveness of the scheme through: 
• active involvement with key stakeholders in the development, review and 

implementation of the scheme 
• proactive leadership and prioritisation of activities that produce specific and 

tangible improved outcomes 
 

g. Incorporating our individual policy for race equality, and our disability and gender 
equality 

schemes into one overarching Single Equality Scheme 
 

h. Identifying a set of priorities to promote equality, inclusion and community cohesion and 
British values and a plan of action to address these over the next four years 

 
i. Recognising that our commitment to equality is a fundamental part of our drive towards 

excellence and improved outcomes for all 
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j. Involving staff, parents and pupils in the development, monitoring and review of the 
scheme 

 
k. Collecting a broad range of qualitative and quantitative information to monitor our 
policies
 and 

practice and to demonstrate our progress in equality, inclusion and community 
cohesion 

 
National and legal context for diversity 

All schools have duties to promote race, disability and gender equality. The general duty to 
promote race equality means that we must have due regard to: 

 
a. Eliminate unlawful racial discrimination 
b. Promote equality of opportunity 
c. Promote good relations between people of different racial groups 

 
The general duty to promote disability equality means that we must have due regard to: 

 
a. Promote equality of opportunity between disabled people and other people 
b. Eliminate unlawful discrimination 
c. Eliminate disability-related harassment 
d. Promote positive attitudes towards disabled people 
e. Encourage participation by disabled people in public life 
f. Take steps to take account of disabled peoples’ disabilities, even where that involves 
treating 

disabled people more favourably than other people 
 

The disability equality general duty reinforces the reasonable adjustment duties of the Disability 
Discrimination Act (DDA). In particular, it complements, and in some cases overlaps with, the 
anticipatory duty to make adjustments. 

 
The general duty to promote gender equality means that we must have due regard to: 

 
a. eliminate unlawful discrimination and harassment and 
b. Promote equality of opportunity between men and women, boys and girls Schools also 
have specific duties under these three promotional duties, which are explained in Section 6. This 
Scheme demonstrates our response to both the general and specific duties. 

 
Schools have a duty to promote community cohesion and British Values, developing good 
relations across different cultures, ethnic, religious and non-religious and socio-economic 
groups. There are no statutory requirements for schools to have a policy or action plan for 
promoting community cohesion. However, we have incorporated our priorities into our 
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Single Equality Scheme and Equality Action plan to make it easier to monitor our progress 
and performance in meeting the requirements of this duty. 

 
Although there are no equivalent promotional duties in relation to age, sexual orientation 
and religion or belief, we must ensure that we do not discriminate on these grounds. This 
Scheme includes our priorities and actions to eliminate discrimination and harassment for 
these equality areas. 

 
Appendix A provides further details of the requirements of equality legislation. 

 
School Context 

a) Pupils 
Mayhill Junior School is a village school set in a rural village in north Hampshire close to 
Basingstoke and Hook. In January 2018, when this scheme was reviewed, there were 193 pupils 
(103 boys and 90 girls), the vast majority of whom, 187, are white British. 

 
49% BOYS 
51% GIRLS 
91.3% WHITE BRITISH 

 
The remaining 9.7% of pupils were from other white backgrounds as well as Gypsy / Roma and 
Asian backgrounds. 

 
There are no children registered as having a physical disability but 1 child with an EHCP for 
behaviour and at least 2 children with Autism. 

 
The school serves a socially mixed community. Most of the school’s pupils come from 
within the catchment area. Approximately one third of pupils are from families living in the 
nearby Royal Airforce base. The school is fortunate in having low levels of social deprivation and 
a low number of children eligible for free school meals compared to national data (14.7% 
E6FSM compared to 21.3% in Hampshire in 2018). Although some children are from relatively 
advantaged backgrounds and are well supported at home; there are groups of children who 
do not receive as much support. Children’s entry profiles for Years 3, 4 and 5, are generally 
above national average. 

 
Although the school does not reflect the ethnic background of Hampshire as a whole, it 
does reflect the ethnic makeup of the village community and adjacent area. The school is 
within one of the most affluent areas of the country (Hart) and local data suggests there are no 
significant health and social issues. However, there are pockets of relative deprivation, e.g: 
emotional, health and well-being In relation to the pupils. In such a mono-ethnic 
environment, there are difficulties in ensuring that our pupils are aware of the racial and 
cultural challenges within our society. Our Action Plan addresses this. 
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b) Staff 
There are 30 staff employed at the school, of whom 4 are male. Clearly with only a small 
number of staff meaningful statistical analysis of groups becomes difficult. Small changes of 
circumstances will have a large impact. 

 
Of the 30 staff 70% are part time. In relation to the staff, it is clear that they do not reflect the 
ethnic background of Hampshire, only one member of staff is from a different ethnic 
background. However, the staff do reflect the ethnic background of the village community and 
adjacent area. Neither is the gender balance of the staff equal, with the majority of staff being 
female. Equally none of the staff are registered as disabled. We will continue to monitor 
ethnicity, gender and disability and will always provide fair and equal opportunities for all 
working in the school or applying for posts. 

 

Involvement of staff, pupils, and parents 

a) Development of and on-going involvement with our Scheme 
In developing our Scheme, we have involved staff, pupils and parents and used the following 
to shape the plan: 

 
• Feedback from annual parent questionnaire, parents’ evening and Year3-6 Pupil 

Attitude Survey 
• Involvement of the school council 
• Input from staff surveys or through staff meetings/INSET 
• Feedback from the school council, PSHE lessons, school surveys on emotional 

literacy and pupil attitudes to school and learning 
• Governor monitoring of inclusion, equal opportunities and vulnerable children 

including governor conferencing activities 
• Contact with parents 
• Issues raised in annual reviews and reviews of progress through SEN provision 

maps 
• Contact with local community and disability organisations 
• Feedback at governing body meetings 

 
We have strategies in place to promote the participation of pupils in decision-making and in 
making a positive contribution to school life. We will embed equality and inclusion into these 
strategies so that learners from diverse backgrounds are involved in shaping provision 
and improving practice. 
We ensure that outcomes from these involvement activities are acted upon by the school’s 
senior leadership team. 

 
Information gathering 

a) Pupils 
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We collect the following information to help us to demonstrate our progress in promoting 
equality, inclusion and community cohesion and identifying any equality gaps to address. 

 
• Annual school census to monitor gender % and % of racial groups, 

languages spoken,FSM uptake, SEN and gifted and talented profiles within 
the school community 

• Termly attainment data 
• Attendance data 
• Behaviour / exclusion data 
• Rewards monitored by class teacher weekly and SLT termly 
• Choice of clubs and take up of extra-curricular activities 
• Involvement in pupil voice through school council 
• Records of complaints 
• Incidents of race discrimination or bullying 
• Progress through target tracking information 
• Provision and outcomes for vulnerable children 
• Attitudes to learning and engagement with topics through pupils surveys, 

conferencing and class discussions 
• HCC monitor admissions and recruitment 

 
We will ensure that the information we gather will be used to promote equality by 
monitoring and filtering the data identified above by sub-groups including gender, race 
and disability to identify trends and areas for development. 

 

b) Staff 
We collect the following information: 

• Staff recruitment, retention data 
• Outcomes of appraisals and performance review processes 
• CPD records 
• Promotion information 
• Capability, disciplinary, grievance, competency information 
• Cessation of employment information and staff exit surveys 

 
We will ensure that the information we gather will be used to promote equality by monitoring 
and filtering the data identified above by subgroups to identify trends and areas for 
development. 

 

c) Others – Parents / Parent Questionnaires 
We gather information about a range of aspects to support our self-evaluation in our 
annual 
parent questionnaires. This includes specific questions relating to equality. 
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Specific Equality Areas 
 

Race Equality 
As well as the general duties detailed above, under our specific duty we will: 

• Prepare an Equality Statement (The PSED Objectives) which includes our 
written policy on racial equality 

• Assess the impact of our policies, including this policy, on pupils, staff and 
parents, of different racial groups, including, in particular, the impact on 
attainment levels of these pupils. 

• Monitor the operation of our policies through the impact they have on such 
pupils, staff and parents, with particular reference to their impact on the 
attainment levels of such pupils 

 

Disability Equality 
Definition of disability: the Disability Discrimination Act 2005 (DDA) defines a disabled person 
as someone who has 'a physical or mental impairment which has a substantial or long-term 
adverse effect on his or her ability to carry out normal day-to-day activities. 

 
The DDA 2005 has also extended the definition of disability as follows: 

 
 People with HIV, multiple sclerosis and cancer (although not all cancers) are 

deemed disabled before they experience the long-term and substantial adverse 
effect on their activities 

 Section 18 has been amended so that individuals with a mental illness no longer have 
to demonstrate that it is "clinically well-recognised", although the person must still 
demonstrate a long-term and substantial adverse effect on his/her ability to carry 
out normal day-to-day activities 

 
As well as the general duties detailed above, under our specific duty we will: 

 Produce and publish an Equality Plan which covers the requirements for a Disability 
Equality Scheme identifying Disability Equality goals and actions to meet those goals 

 Review and revise this scheme every four years 
 Produce an Accessibility Policy, which includes a plan for further school 

development. 
 

Gender Equality 
As well as the general duties detailed above, under our specific duty we will: 

 Produce and publish an Equality Plan which covers the requirements for a Gender 
Equality Scheme identifying Gender Equality goals and actions to meet those goals 

 Review and revise this scheme every four years 
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Our Equality Plan is set out in Appendix A, along with our Accessibility Plan. From this we derive 
our Public Sector Equality Duty (PSED) Objectives. 

 

Impact Assessment 
Every year, we will carry out impact assessments on all policies to identify any issues and changes 
required. We then build this into new policy development and decision making. 

 

Working in Partnership 
We recognise that achieving equality, inclusion and good community relations involves 
working effectively and in partnership with others, including parents, community groups and 
local organisations. 

 We ensure information and meetings for parents are made accessible for all by 
getting to know our parents and their needs and provide information in a variety of 
ways including electronically, in hardcopy and in large font if requested. 

 We work closely with other schools in North Hampshire and beyond to help 
promote community cohesion 

 We have established partnerships with external services to help meet the 
requirements of disabled children 

 We engage with many organisations within the local community including RAF 
Odiham and SSAFA, all local places of worship, organisations for the elderly such as the 
local Alms Houses and Two-Fold trust, including those supporting people with mild 
dementia such as the Rosefield Day Centre. 

 We also work with our parents who practise different faiths and invite them to share their 
experiences so that children can see the similarities between themselves and those of 
other faiths rather than just the differences. 

 

Publishing the Scheme, Raising Awareness 
We recognise that our Scheme is a public document that should be available to any interested 
stakeholder. We will promote and publish our Scheme by: 

• Placing it on our website 
• Making it available on request 
•  Raising awareness of the plan through the school newsletter, assemblies, 

staff 
meetings and other communications 

• Making sure it is part of the staff induction handbook and procedures 
 

Monitoring and evaluating the Single Equality Scheme and Equality Action Plan 

We will report annually to Governors on our progress and performance against our Public 
Sector Equality Duty (PSED) Objectives. 

 
Our findings will be used to update the Equality Action Plan and inform subsequent Single 
Equality Schemes. 
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We will formally review, evaluate and revise this Single Equality Scheme and Equality Action Plan 
every four years, to set new priorities and identify new actions. This process will again involve 
staff, pupils, parents and governors who reflect the full diversity of the school community. 

 

Roles and responsibilities 
The governing body will: 

 Make sure the school complies with the relevant equality legislation and ensure that the 
equality scheme, policies and procedures are followed and reviewed every four years 
or as necessary. 

 Monitor the implementation of the Scheme and Action Plan, check progress 
towards targets and assess the impact on staff, children and parents 

 Ensure that all governors are aware of their legal responsibilities under equality 
legislation 

 
The head teacher will: 

 Implement the school’s equality plan and procedures. 
 Ensure staff, pupils, parents /carers and any other interested stakeholders are aware of 

this Scheme and their roles and responsibilities in implementing this Scheme fairly in 
all situations 

 Allocate appropriate responsibilities, and provide suitable training and development 
for staff to implement this Scheme 

 Take appropriate action in cases of harassment and discrimination, including racist 
bullying, homophobic bullying and bullying related to gender or disability 

 Ensure every aspect of school life is covered by the equality duties including 
admissions, attendance and behaviour, teaching and learning, extended schools, 
welfare and wellbeing, progress and attainment, recruitment and retention, 
professional development and performance management 

 
All staff will: 

 Ensure that all pupils are treated fairly, equally and with respect 
 Recognise that they have a role and responsibility in their day-to-day work to: 

o Promote equality, inclusion and good community relations 
o Challenge inappropriate language and behaviour 
o Tackle bias and stereotyping 

 Challenge any incidents of prejudice, racism, homophobia or discrimination and 
harassment of any kind and record any serious incidents, drawing them to the 
attention of the Headteacher 

 Provide material that gives positive images based on race, gender and disability and 
challenges stereotypical images 

 Highlight to the senior leadership team any staff training or development that they 
require to carry out the above role and responsibilities 
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Introduction 

MAYHILL JUNIOR SCHOOL Part 2: 

EQUALITY STATEMENT 

On 5th April 2011, the Public Sector Equality Duty under section 149 of the Equality Act 2012 came 
into force, requiring all schools to comply with public sector equality duty and replacing the 
previous race, gender and disability duties. 

The Act provides for a general duty under section 149, which requires Governing Bodies to: 

1. Eliminate discrimination, harassment, victimisation and any other conduct that is 
prohibited by or under this Act. By removing or minimising disadvantages 
suffered by people due to their protected characteristics. 
2. Advance equality of opportunity between persons who share a relevant protected 
characteristic and persons who do not share it. By taking steps to meet the needs 
of people from protected groups where these are different from the 
needs of other people. 
3. Foster good relations between persons who share a relevant protected 
characteristic and persons who do not. By encouraging people from protected 
groups to participate in public life or in other activities where their 
participation is 
disproportionately low. 

On 10th September 2011, the Equality Act 2010 (Specific Duties) Regulations 2011 came into force 
requiring all schools to comply with two specific duties, to demonstrate their 
compliance with section 149 of the Equality Act. The specific duties are: 

1. To annually publish equality information relating to people who share a particular 
characteristic and are affected by the school’s policies and practices. As Mayhill Junior 
School has less than 150 staff, we are only required to publish pupil data. By publishing this 
information we will ensure that we provide the public with a clear picture of how we are 
addressing the three aims of the general duty (above), what has been achieved as a result and 
what areas need to be targeted for development. The first date for publication of this 
information is 6th April 2012. 

2. To publish one or more objectives every 4 years to achieve one of the three aims of the 
general equality duty. The purpose of this is to demonstrate that we have analysed our 
equality information, engaged as appropriate with relevant groups and set specific and 
measurable targets for improvement. The first date for publication of these objectives is 6th 
April 2012. 

Procedure for Ensuring Compliance 

Equalities information will be published annually in April of each year. Information is 
gathered from the school’s published data, internal tracking of progress and attainment and 
engagement with protected groups and their parents. Our aim is that, through an 
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analysis of this information, we are able to take actions which will have a positive impact on 
closing the gaps between protected groups and other children thus ensuring that they are not 
disadvantaged, their needs are met and they are able to participate. 

One or more equality objectives will be published in light of this information. These objectives 
will be reviewed annually and updated as required. 

Protected Groups: 
 

Age Not applicable to pupils 

Disability Applicable to pupils and staff 

Sex Applicable to pupils and staff 

Gender re-assignment Applicable to pupils and staff 

Race Applicable to pupils and staff 

Pregnancy and maternity Applicable to pupils and staff 

Marriage and civil partnership Not applicable to pupils 

Religion and belief Applicable to pupils and staff 

Sexual Orientation Applicable to pupils and staff 

Service Children Applicable to pupils and staff 

 
Equality Information 

This section sets out the equality information we have gathered on the set protected groups. 
For Mayhill Junior School, we have added Service pupils as these children form a large 
minority of our Numbers on Roll. Pupils from the forces community are not protected in 
legislation and there is no legal requirement to publish information on this group. 
However, we feel that it is important to monitor these pupils as a group and as individuals due 
to the nature of deployments of their parents and due to the turbulence some face during 
their school careers and the potential for this disruption to affect their progress and 
attainment. 

At the time of writing this appendix, there have been no reported incidents of unlawful 
behaviour, discrimination, harassment or victimisation and no evidence of pupils being treated 
less favourably because of their sex, race, disability, religion or belief, sexual orientation, gender 
reassignment, pregnancy or maternity at Mayhill Junior School. No exclusions relate to these 
characteristics. 
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Parent and pupil surveys (Feb 18) and the school’s statutory reporting of racial incidents 
show that no concerns have arisen with regard to the protected characteristics. 

Our Accessibility Plan positively promotes equality, eliminates discrimination and minimises the 
risks of such pupils being disadvantaged during their time at the school. 

Our 2014 RoL indicates that all children attain in line or above national average. Attainment data 
for girls and boys indicate that girls are attaining higher levels at the end of KS2 in all areas. 
Outcomes for children from Service Families are extremely positive and show little if any 
variation to all other children in the school. 

 
Protected 
groups 

Aims of general duty 

What evidence do we 
hold that we elimate 
unlawful discrimination, 
harassment and 
victimisation 

How do we advance 
equality of opportunity 
between people who share a 
protected characteristic and 
those who do not 

How do we foster good 
relations between people 
who share a protected 
characteristic and those who 
do not? 

Race 
 
2019 % of 

children 
from 
minority 
ethnic 
groups: 
8.7% (RoL) 

Pupils of all ethnicity 
attain and progress 
well at MJS when 
compared with other 
groups. (Internal 
tracking). 

There has been one 
minor race incident 
(annual reporting), 
one parental 
complaint followed 
up and actioned 
(behaviour tracking) 
and our annual pupil 
attitude survey 
indicates that no 
pupils feel they have 
been discriminated 
against because of 
their race. 

We promote equality and 
diversity through our 
policies and our curriculum. 
Our Collective worship is 
based on values which are 
shared by many religions 
and celebrates diversity and 
the unique qualities of each 
individual. 

Our PSHE/RE curriculum 
teaches children about 
Rights, Respects and 
Responsibilities (RRR) and 
incorporates visits to sites 
of different cultures and 
religions. 

At MJS we explore what we 
have in common with 
people of other races so 
that we foster tolerance and 
understanding. We recognise 
that there are differences 
but promote these 
differences positively. 

We use circle time, stories 
and whole class texts, trips 
and workshops to increase 
pupils’ understanding of 
those who share the protected 
characteristic of race. 
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Disability 
 
 
2019: 
number of 
children 
registered 
as 
disabled: 0 

The school does not 
have any children 
registered as 
disabled. 

We treat each child as an 
individual. If the individual 
has a disability we ensure 
that this does not prevent 
them from accessing the 
school, the curriculum and 
extra-curricular activities e.g. 
PGL residential (1-1 care 
provided for duration for a 
child with Downs who was 
the school), participation in 
after school clubs. 

We integrate our disabled 
pupils fully in all aspects of 
school life (e.g. sex ed for 
Downs’s children, swimming 
and attendance in trips and 
visits). 

We have termly visits from 
Stepping Stones who share 
their experience and 
training with our staff. 
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  We have an accessibility plan 
and have made 
adaptations to the school 
building to improve access 
(disabled toilet). 

We are committed to 
making all reasonable 
adjustments so that our 
disabled pupils are not 
disadvantaged and will 
continue to review this. 

Individual pupil plans are in 
place for all disabled 
children, including PEPs to 
ensure their safety in case of 
emergency. 

 

Sex 
 
2019 % of 

girls: 44.9% 
(RoL) 

2018 IDSR indicates 
that girls attain 
higher standards 
than boys in all core 
subjects but both 
boys and girls 
achieve in line or 
above national 
average. 

The pupil attitudes 
survey shows that all 
pupils feel positively 
about their 
experience at school. 

All children have equal 
access to the curriculum. 

Boys/girls uptake in clubs is 
largely balanced – see table 
below. 

We encourage girls to 
attend different clubs 
through a range of taster 
sessions throughout the 
school year. 

The sexes are treated equally 
at all times and are not 
segregated for learning 
activities. 

Girls and boys are given 
equal opportunities to be in 
our School Council, to 
support BIS yellow hats and 
to take part in enrichment 
opportunities. 

Staff take into account 
gender stereotyping with 
role models e.g. famous 
female artists as well as 
male. 

Participation in Clubs 2017-2018 

   AUTUMN TERM SPRING TERM SUMMER 

TERM 

TOTAL S  

 
MONDAY 

BOYS 4 1 1 6 

GIRLS 16 5 7 28 
 
TUESDAY 

BOYS 16 24 12 52 

GIRLS 26 27 1 54 

WEDNESDA Y BOYS 10 4 10 24 

GIRLS 31 34 18 83 
 
THURSDAY 

BOYS 17 14 13 44 

GIRLS 7 20 6 33 
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FRIDAY 

BOYS 21 21 18 60 

GIRLS 23 4 4 31 
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  TOTALS 171 154 90   

 

Religion & 
Belief 

The 2018 pupil 
survey shows that 
our pupils do not 
suffer discrimination, 
harassment or 
victimisation due to 
their religion or 
belief. 

Our values based Collective 
Worship makes connections 
between our broadly 
Christian themed assemblies 
and similar themes from other 
religions. Stories are taken 
from a variety of religions and 
traditions to promote a 
common value e.g. 
determination. 

Our RE Scheme of Work 
ensures that children build 
their knowledge and 
understanding of the beliefs 
and practices of Christianity 
and other religions. 

We promote tolerance 
and understanding 
through our 
curriculum. 

Children develop a local, 
national and global 
awareness and an 
appreciation of the differing 
beliefs and customs from 
different countries, cultures 
and religions. 

We begin with the 
children’s personal 
experiences and 
encourage parents and 
the children to share their 
religious beliefs and 
practices of their faith 
during visits to the school 
e.g. Y4 child telling their class 
about their Diwali 
celebrations. 
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Service Pupils 
 
2014 % of 

service 
children: 36% 
(Internal 
data) 

Outcomes for 
Service Pupils are 
above non- 
disadvantaged  
nationally. 

38% of our Service 
children have 
attended ELSA from 
Sept 14 to July 
15. Average number 
of sessions = 10. 
Impact of ELSA 
supported through 
pupil and parent 
surveys, behaviour 
tracking and End of 
ELSA reports. 

We value and promote a 
close relationship with RAF 
Odiham and a member of 
SLT is in charge of ensuring 
this link continues to 
develop. We ensure that the 
base is represented on our 
Governing Body. 

The HT/SLT meets regularly 
with representatives from the 
base and other local schools 
and maintains close contact 
with the base development 
office. 

Termly social gatherings 
are organised to ensure 
regular communication 
and that the service 
premium meets the needs of 
our community. The 
school employs an ELSA 
for 4 days to support 
emotional needs. 

All children arriving in-
year at Mayhill are 
supported through a pupil 
induction programme They 
are given a pupil buddy 
and any learning or 
emotional needs are 
quickly identified and 
appropriate interventions 
initiated. To support 
transition, Mayhill 
completes the PEP for all 
service children and 
communicates with their 
rest school. 

 
 

There are two dedicated 
‘buddy’ teachers in the school 
whose role it is to ensure 
smooth transition and build 
friendships. 

Gender We have not had a case of this at Mayhill Junior School but we would respond 
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reassignment sensitively should the situation arise and would respect the views and needs of the 
pupil and family in all such circumstances. 

Sexual 
orientation 

We have not had a case of this at Mayhill Junior School but we would respond 
sensitively should the situation arise and would respect the views and needs of the 
pupil and family in all such circumstances. 

Pregnancy & 
maternity 

We have not had a case of this at Mayhill Junior School but we would respond 
sensitively should the situation arise and would respect the views and needs of the 
pupil and family in all such circumstances. 

Age and marriage and civil partnership are not applicable to our pupils. 

 

Equality Engagement 

We engage with pupils individually, via the School Council and through pupil conferencing. We 
engage with parents in a variety of ways, via our open door policy, meet the teacher sessions, 
parent meetings, curriculum meetings, pupil reports, drop-in sessions. We have close links with 
RAF Odiham including termly meetings, our local places of worship and organisations within 
the local community. We also draw upon the experience of those families within our 
community who practise different religions in order to promote tolerance, understanding 
and appreciation of the beliefs of other people. All feedback is positive with regards to 
equality. Evidence of this is published in a range of questionnaires. A summary of these is 
published to parents. We also liaise closely with the Local Authority and outside agencies, e.g., 
with regard to disabled children, children from the Gypsy/Roma and Traveller community and 
vulnerable children on a child protection plan. 

The school’s leadership is committed to ensuring that every child enjoys and benefits from 
equality of opportunity and will do all that is necessary to remove any barriers to equality. 

Pupil Related Information 

Analyse School Performance 2018: 

Pupil attainment has varied over the last 3 years indicating some instability from within the 
school. 2018 IDSR and 2019 predicted outcomes indicate that all protected groups will attain 
as expected or better at the end of KS2. 

Overall attainment at Mayhill for Maths, Reading, Writing combined is above national 
average for all protected groups. The school’s weakness is in writing but this is not specific to 
one particular group. Whilst attainment is strong, the school recognises the high 
attainment on entry and is aware of current lower than national progress in Maths 
(following 2017-18 data). 
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2 Objective areas focusing on improving equality: 

1. By Jan 2023, pupils who arrive with low prior attainment, will make at 
least as good progress as those with low prior attainment nationally and 
those with medium or high prior attainment. 

2. By Jan 2023, The school’s SMSC curriculum will be successful in offering 
children first hand real-life experiences with people from a wide range of 
cultural, religion and ethnic differences. 

 
 

Reviewed: January 2019 
Due for review: January 2023 
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MAYHILL JUNIOR SCHOOL Part 3 : 

ACCESSIBILITY 

 
Introduction 
This plan is drawn up in accordance with the planning duty in the Disability Discrimination Act 1995, as amended by the The Special Educational 
Needs and Disability Regulations 2014 
It draws on the guidance set out in "Accessible Schools: Planning to increase access to schools for disabled pupils", issued by DfES in July 2002. 
(The original DfES guidance to schools on accessibility planning is now outdated in terms of its references to legislation but because the overall 
aims of the plans remain the same, some of the practical suggestions are still useful.) 

Definition of Disability 
Disability is defined by the Disability Discrimination Act 1995 (DDA): 

"A person has a disability if he or she has a physical or mental impairment that has a substantial and long-term adverse effect on his or her 
ability to carry out normal day to day activities." 

Key Objective 
To reduce and eliminate barriers to access to the curriculum and to full participation in the school community for pupils, and prospective 
pupils, with a disability. 

Governing bodies must implement plans which are aimed at 
 

* increasing the extent to which disabled pupils can participate in the curriculum 
Increase access to the curriculum for pupils with a disability, expanding the curriculum as necessary to ensure that pupils with a disability 
are as, equally, prepared for life as are the able-bodied pupils; (If a school fails to do this they are in breach of the DDA). This covers 
teaching and learning and the wider curriculum of the school such as participation in afterschool clubs, leisure and 
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cultural activities or school visits. It also covers the provision of specialist aids and equipment, which may assist these pupils in 
accessing the curriculum. 

* improving the physical environment of schools to enable disabled pupils to take better advantage of education, benefits, facilities and 
services provided; and 

* improving the delivery to disabled pupils of information which is readily accessible to pupils who are not disabled. The delivery of such 
information must be within a reasonable time and in ways which take account of the pupils’ disabilities and any preferences expressed 
by them or their parents. 

The Accessibility Plan at the end of this document will contain relevant the actions to address this. 

Principles 
Compliance with the DDA is consistent with the school's aims and equal opportunities policy, and the operation of the school's SEND policy; 

The school recognises its duty under the DDA (as amended by the SENDA): 

* not to discriminate against disabled pupils in their admissions and exclusions, and provision of education and associated services 
* not to treat disabled pupils less favourably 
* to take reasonable steps to avoid putting disabled pupils at a substantial disadvantage 
* to publish an Accessibility Plan. 

 
In performing their duties, governors and staff will have regard to the DRC Code of Practice (2002). 

The school recognises and values parents' knowledge of their child's disability and its effect on his/her ability to carry out normal activities, and 
respects the parents' and child's right to confidentiality. 

The school provides all pupils with a broad and balanced curriculum, differentiated and adjusted to meet the needs of individual pupils and 
their preferred learning styles; and endorses the key principles in the National Curriculum 2013 framework, which underpin the development 
of a more inclusive curriculum: 

* setting suitable learning challenges 
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* responding to pupils' diverse learning needs 
* overcoming potential barriers to learning and assessment for individuals and groups of pupils. 

 
Activity 
This section outlines the main activities which the school undertakes, and is planning to undertake, to achieve the key objective (above). 

a) Education & related activities 

The school will continue to seek and follow the advice of LEA services, such as specialist teacher advisers and SEN inspectors/advisers, and of 
appropriate health professionals from the local NHS Trusts. 

b) Physical environment 

The school will take account of the needs of pupils and visitors with physical difficulties and sensory impairments when planning and 
undertaking future improvements and refurbishments of the site and premises, such as improved access, lighting, acoustic treatment and colour 
schemes, and more accessible facilities and fittings. 

The School will develop a personal evacuation plan for individual children or regular visitors with specific accessibility needs. 

c) Provision of information 

The school will make itself aware of local services, including those provided through the LEA, for providing information in alternative formats 
when required or requested. 

 
This Plan will contribute to the review and revision of the Equal Opportunities policy and Curriculum Policies. 

 
 

This policy is also available by e-mail, or in an enlarged print version, on request to the school office. 
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Accessibility Action Plan 
 

Objective What/How Success Criteria When Budget Who Achieved 

Curriculum       
       
Provision of technology to be 
used by those with difficulties in 
school 

Review of children where technology 
could aid learning 

A range of 
technology 
available in 
school 

Ongoing  SENCo 
/Class 
Teacher 

 

Environment       
Continue to monitor emergency 
evacuation procedures 

 
Personal Evacuation Plans for 
pupils with specific needs 

Include strategy for evacuating 
disabled pupils, staff and visitors. 

 
Develop personal evacuation plans for 
each child with specific needs 

Ensure staff are 
trained and 
aware of 
procedures for 
disabled children, 
staff & visitors 

Summer 
2015 

 HT/ 
Governors 

 

Any redecorating work within 
the school is sympathetic to the 
visually impaired 

Advice taken re-lighting and colour 
schemes before any further decorating 
takes place. 

The school 
decorates in a 
way that is 
sympathetic to 
the VI. 

As 
required 

 HT 
governors 

 

Ensure hearing impaired people 
can participate in assemblies, 
concerts etc in school hall 

Test and repair if necessary induction 
loop and train staff how to use it. 

Test existing 
loop. Train staff 
on it’s use. 

Summer 
2015 

Yes HT  

Any future plans for further 
development of the building 

Work with LA and architects when 
planning modernisations. 

Where it can be 
reasonably 

When 
school 

Yes HT/ 
governors 
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take DDA issues in to account.  achieved, the 
school building is 
accessible for all. 

expansio 
n takes 
place 

   

Information       
To review all statutory policies to 
ensure that they reflect 
inclusive practice and 
procedure 

To comply with the Equality Act 2010 All policies clearly 
reflect inclusive 
practice and 
procedure 

Autumn 
2015 

 HT 
Governors 

 

Improve availability of written 
material and provide in 
alternative formats when 
required 
Improve provision for parents 
with EAL 

School aware of local and county 
services for converting written 
information into alternative formats. 
Alternative formats include large print, 
electronic, audio tape, Braille and 
translation into other languages 

All staff know how 
to convert written 
material. 
. 

Ongoing  HT  

Parents with Hearing 
impairment 

Regular communication with parents 
 

Interpreter provided for parents’ 
eve/annual reviews 

Two way 
communication 
in place 

Ongoing  Class 
Teacher 

. 

To ensure the school develops 
children’s awareness of 
disability. 

Ensure there are some learning 
resources (books etc) that show 
positive examples of people with 
disabilities in a positive light. 

 
Invite people with disabilities into 
school. Use opportunities to show 
people with disabilities in a 
positive light. 

Range of 
materials and 
books available. 

 
 
 
Visits made to 
school eg by 
disabled athletes 
etc 

Ongoing Yes   
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Ensure consultation with parents 
about their communication 
needs 

Newsletter & Parent Questionnaires to 
include item asking parents to let 
school know if they have problems 
accessing information from school 

Ensuring paper 
copies 
available/text 
option 

Ongoing  HT / 
Governors 

 

 
 

Reviewed: Jan 2019 
Due for review: Jan 2023 
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APPENDIX A Equality Duty Legislation 

The duty to promote race equality 

The Race Relations Act 1976 has been amended by the Race Relations (Amendment) Act 2000 (the 
RRAA). This Act was introduced as a result of the MacPherson Report, which followed the Stephen 
Lawrence inquiry. This report highlighted the issue of institutional discrimination. 

 
As a response, the government introduced a duty to promote race equality for listed public bodies, 
including Local Authorities and schools. The duty is designed to assist institutions to tackle 
discrimination, promote equality of opportunity and promote good race relations. Its aim is to make 
promotion of race equality central to the way that public bodies work, and to all areas of their work, 
including policy making, service delivery, (including teaching and learning), regulation and 
enforcement and employment practice. 

 
The Race Equality Duty has a general duty with three inter-related parts. It means that schools, in carrying 
out their functions, must give due regard to the need to: 

 
• Eliminate unlawful racial discrimination 
• Promote equality of opportunity 
• Promote good relations between people of different racial groups. Although these different 

elements often interlink, they need to be given "due regard" in their own right. 
 

To support progress in delivering the general duty, there are a series of ‘specific duties’ for 
schools, to: 

 
• Assess the impact of policies, including the Race Equality Policy, on students and staff of 

different racial groups 
• Monitor policies for adverse impact on race equality, by gathering and using information on 

the admission and progress of students and the recruitment and career progress of staff 
(including training for staff) 

• Include in the written Race Equality Policy a statement indicating the arrangements for 
publishing the policy, and the results of assessment and monitoring 

• Publish annually the results of monitoring data, and actions taken towards achievement of 
overall objectives and priorities 

• Fully review the race equality policy every four years 
 

The duty to promote community cohesion 
The Commission for Integration and Cohesion, set up by the Government in the wake of the 
London 2005 terrorist attacks, identified an integrated and cohesive community as one in 
which: 
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• Everyone knows their rights and responsibilities 
• People of different backgrounds have similar opportunities 
• There is trust in local institutions such as the local council, the police and the courts, to 

act fairly 
• Everyone recognises the contribution of both new arrivals and those already settled, 

and are not threatened by change 
• There are positive relationships between people from different backgrounds, at work, at 

school and at college 
 

From September 2007, schools have a duty to promote community cohesion. 
 

DCSF guidance states that: "By community cohesion, we mean working towards a society in 
Which 

 
• There is a common vision and sense of belonging by all communities 
• The diversity of people's backgrounds and circumstances is appreciated and valued 
• Similar life opportunities are available to all 
• Strong positive relationships exist and to continue to be developed in the workplace, in 

schools and in the wider community 
 

Community cohesion does not just apply to differences in faith or ethnicity, but includes any 
difference, for example in gender, disability or sexual orientation. However, the main focus of the duty is to 
promote good community relations across different cultures, ethnic, religious and non-religious and 
socio-economic groups. 

 
Unlike the promotional duties for race, disability and gender equality, there are no statutory 
requirements to produce a policy or scheme or action plan. Schools must decide the best 
approach to implement the duty effectively, for example through a policy, action plan or 
working party. However, embedding the school’s response in a Single Equality Scheme and 
Action Plan will make it easier for schools to monitor their progress and performance in 
meeting the requirements of this duty. 

 

Disability equality legislation 
There are several pieces of disability equality legislation that schools must respond to, 
including: 

• SEN duties 
• Duties under the SEN and Disability Act 2001 (SENDA) 
• The Planning Duties of DDA 1995 Part 4 
• Disability Equality Duty (DDA 2005) 

Each of these are now considered in turn. 

SEN duties provide auxiliary aids and services for schools to make adjustments for individual 
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disabled learners to support inclusion. 
 

SENDA protects current and prospective disabled learners from discrimination. Schools are 
required to make reasonable adjustments so that disabled learners do not experience less 
favourable treatment or substantial disadvantage. The reasonable adjustment duties for 
schools under SENDA do not include the provision of auxiliary aids and services as these are 
provided by the SEN framework (see above), and over time through the planning duties (see 
below). 

 
The planning duties of DDA, Part 4, aims to ensure schools increase over time their 
accessibility to disabled people. Three year Accessibility Plans should have been in place by April 
2003, and updated for 2006-2009. Accessibility Plans should demonstrate how the school will: 

 
• Increase access to disabled pupils in the school curriculum, for example changes to 

teaching and learning, classroom organisation, deployment of learning support, staff 
training, curriculum delivery 

• Improve access to the physical environment, for example improved signage, floorings 
and room layouts 

• Improve accessibility of written material, for example ensuring handouts, timetables 
and information on school events are available in alternative formats such as large print or 
easy read 

 
These three sets of duties work together to ensure disabled learners access and enjoy 
education in its broadest sense with the same degree of dignity and choice as their nondisabled 
peers. 

 
a. The Disability Equality Duty has a general duty with six inter-related parts. It means that 

schools, in carrying out their functions, must give due regard to the need to: 
b. Promote equality of opportunity between disabled people and other people 
c. Eliminate unlawful discrimination 
d. Eliminate disability-related harassment 
e. Promote positive attitudes towards disabled people 
f. Encourage participation by disabled people in public life 
g. Take steps to take account of disabled peoples’ disabilities, even where that involves 

treating disabled people more favourably than other people 
 

Although these different elements often interlink, they need to be given due regard in their own 
right. 

 
The general duty reinforces the reasonable adjustment duties of the Disability Discrimination Act 
(DDA). In particular, it complements, and in some cases overlaps with, the anticipatory duty to 
make adjustments. An anticipatory approach requires adjustments to be made in advance of 
individual disabled people attempting to use a service or access education or 
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employment. 
 

To support progress in delivering the general duty, there are a series of ‘specific duties’ for 
schools, to: 

• Produce and publish a Disability Equality Scheme and equality action plan 
• Involve disabled people in the development of the DES and equality action plan 
• Explain the method of assessing the impact of policies and practice upon disabled 

People 
• Monitor the impact of policy and practice on disabled people by gathering and using 

information on: 
o staff recruitment, development and retention 
o the educational opportunities available to, and the 
achievements of disabled pupils (this should be interpreted 
broadly) 

• Explain how the results of steps taken to achieve the Action Plan will be published on an 
annual basis 

• Fully review the Disability Equality Scheme every four years 
 

Definition of a disabled person 
Under the DDA a person has a disability if s/he has a "physical or mental impairment which has a 
substantial or long-term, adverse effect on her/his ability to carry out day-to-day activities". 
"Substantial" does not mean significant - it simply means more than "minor" or "trivial. "Day to day" 
activities often include activities that pupils are asked to carry out in the classroom. "Long term" 
generally means more than one year. 

 
This is a broad definition that is likely to cover people with: 

 
• Physical or sensory impairments 
• Learning difficulties, including specific learning difficulties such as dyslexia 
• Mental health difficulties 
• Medical conditions such as epilepsy, diabetes, HIV, cancer, multiple sclerosis 

 
7-8 % of learners will be covered by the definition of a disabled person, rising to 10% of 16-24 year 
olds and 15-20% for people of working age. One in three people between 50 and 65 will be 
covered by the definition. 

 
While there is an overlap between the definition of disabled pupils and pupils with special 
educational needs, not all disabled pupils will have SEN, and not all pupils with SEN will be 
disabled. For example, a learner with diabetes may not have SEN but have rights under DDA. A 
learner with emotional and behavioural difficulties because of difficult personal and social 
circumstances may have SEN but not be covered under DDA. 

 
It is important to note that many impairments are ‘unseen’, and also that over 50% of people who 
are covered by the DDA definition of a disabled person are unlikely to consider 
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themselves as disabled. 
 

Involvement of disabled people 
At the heart of the Disability Equality Duty is the need to involve disabled people. The Code of 
Practice for the duty makes clear that consultation by itself is not sufficient to meet this legal 
requirement. Consultation may allow choice between limited, often predetermined options, or canvas 
opinion, but participants have few or no opportunities to propose alternatives, or to take part in 
putting plans into action. Participants have a voice, but no power to ensure their voice has 
influence. 

 
Providers must move beyond consultation to achieve active and genuine involvement with 
disabled people. This empowers and enables participants to create a vision of their own future 
and to become actively involved in making it happen. Participants establish a partnership to 
share decision-making, are given genuine opportunities and are actively engaged in 
exploring options, and shaping action and outcomes. 

 

Approaches to disability equality 
The Disability Rights Commission highlighted the social model of disability as being essential to 
the successful implementation of the DDA duties. The social model identifies that: 

 
"The disadvantage and social exclusion experienced by many disabled people 
is not the inevitable result of their impairments or medical conditions, but 
rather stems from attitudinal and environmental barriers" 

 
This premise provides the basis for the school’s commitment to implement the Disability 
Equality Duty by examining its policies, procedures and practices and making every effort to 
remove attitudinal, cultural, social and physical barriers. The Disability Equality Duty shifts the focus 
away from the individual, placing responsibility firmly on the shoulders of the institution to 
dismantle barriers before these have an impact on the individual 

 

The duty to promote gender equality 
The Sex Discrimination Act (1975) has been amended by the Equality Act 2006 to place a duty on 
all public authorities to promote gender equality. 

 
The Gender Equality Duty has a general duty with two inter-related parts. It means that schools, 
in carrying out their functions, must give due regard to the need to: 

 
• Eliminate unlawful discrimination and harassment and 
• Promote equality of opportunity between men and women 

 
The duty has been introduced in recognition of the need for a radical new approach to gender 
equality – one which places more responsibility with public bodies to think strategically about 
gender equality, rather than leaving it to individuals to challenge poor practice. As with race and 
disability equality, the gender equality duty applies in respect of all the school’s functions 
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including policy-making, teaching and learning, and employment. It also applies to people who 
use the services of the school who are not staff and learners, such as people who participate 
in family learning evening courses provided by the school. 

 
To support progress in delivering the general duty, there are a series of ‘specific duties’ for 
schools, to: 

 
• Prepare and publish a Gender Equality Scheme, showing how the school will meet the 

general and specific duties and setting out gender equality objectives 
• In formulating overall objectives, to consider the need to include objectives to address the 

causes of any gender pay gap in support of the Equal Pay Act (1970) 
• Gather and use information on how policies and practices affect gender equality in the 

workforce and in the delivery of services, including teaching and learning 
• Consult stakeholders (i.e. employees, students and others, including trade unions) and 

take account of relevant information in order to determine gender equality 
objectives 

• Assess the impact of current and proposed policies and practices on gender equality 
• Explain how the results of steps taken to achieve the Action Plan will be published on an 

annual basis 
• Fully review the Gender Equality Scheme every four years 

 

Transsexual / Transgender Staff and Students 
As part of the Gender Equality Duty, public authorities are also required to have due regard to the 
need to eliminate unlawful discrimination and harassment in employment and vocational training 
for people who intend to undergo, are undergoing or have undergone gender reassignment. 

 
Transsexual people are people who identify their gender to be different from the gender 
assigned to them at birth. Sometimes known as gender dysphoria, this is a recognised medical 
condition. It is accompanied by a sense of discomfort with one's physical body and a wish to go 
through a process known as gender reassignment or transition. The term transsexual is 
usually used to describe a person who intends to undergo, is undergoing or has undergone 
gender reassignment 

 

Other Equality Legislation 
In addition to the duties to promote race, disability and gender equality, and the duty to 
promote community cohesion, schools are also covered by duties not to discriminate on the 
grounds of sexual orientation, age or religion and belief. These laws do not have positive duties 
to promote equality associated with them, but schools must ensure that through their policies 
and practices, they are not discriminating on any of these grounds. The regulations, for example, 
make it unlawful to: 

 
• Discriminate directly or indirectly because of a person’s actual or perceived sexual 

orientation, religion or belief, or because they associate with someone of a particular 
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sexual orientation or religion or belief, including friends and parents / carers / 
responsible adults 

• Subject someone to harassment because of a person’s actual or perceived 
sexual orientation, religion or belief, or because they associate with someone of a 
particular sexual orientation or religion or belief, including friends and 
parents / carers / responsible adults 

• Victimise someone because they have or intend to make an allegation of 
discrimination or harassment, or they have or intend to give evidence in relation to 
an allegation of discrimination or harassment 

 
In relation to religion and belief regulations, there are certain and limited exceptions such as 
admissions, curriculum, collective worship and faith schools. For example, faith schools may give 
preference to young people who follow that particular faith. No school is allowed to deny 
someone education on the grounds of their race, sexual orientation, religion or belief or 
because they have a disability. However, schools are allowed to reject prospective students 
based on their age. Once they are above the national school leaving age, students are 
expected to go to college or other learning providers. Single sex schools are allowed to select 
pupils on the grounds of their gender. 
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